
VISION OF THE END 
RESULT OF THE REFORM
The concept of NUS reform aims to 
“transform the Ukrainian school into 
a driver of social equity and cohesion, 
economic development and competi-
tiveness of Ukraine.” We see the end 
result of the reform in the following 
manner:

The competence-
based content  
of education  
prepares for  
modern life
The content of education provides 
for development of key competencies 
and cross-cutting skills13, contributes 
to nurturing of a holistic worldview of 
students, allows to obtain comprehen-
sive knowledge of the world phenom-
ena and links between them.

State standards of each level of gen-
eral secondary education (primary, 
basic, upper secondary education) are 
based on common values, principles 
and structure. The key competencies 
and skills set out in the standards are 
implemented across all knowledge 
spheres. Possible ways to implement 
the state standards are determined 
by typical educational programs.14

Upper secondary education has two 
strands - academic and professional. 
Upper secondary schools are auton-
omous educational institutions that 
have their own mission, vision, strat-
egy and study profiles.

Upper secondary education of aca-
demic orientation is obtained in ly-
ceums (general secondary educa-

tion institutions of III degree, except 
for private and specialized education 
schools). Upper secondary vocational 
education is obtained in vocational ed-
ucation schools (vocational and pre-
tertiary). In some cases, particularly 
in rural areas classes of academic ori-
entation may be established in these 
educational institutions15.

Upper secondary education involves 
in-depth study of disciplines of a cho-
sen profile.

The New Ukrainian School assesses 
not only knowledge but also skills. Not 
only the reproduction of material, its 
understanding and application, but 
also the ability to analyze, critically as-
sess information, and forge new ideas. 
The assignments that students do are 
practice-oriented and derive from 
life-related situations that are familiar 
to children.

The development of civic competence 
in high school, in particular, is carried 
out through the development of ef-
fective student government and vol-
unteering.

Pedagogical communities have the 
freedom to determine the assess-
ment, to choose assessment methods 
and tools16.

Educational resources meet state 
standards, provide content in an ac-
cessible and interesting way.

Schools purchase textbooks that are 
chosen by teachers. Together with the 
textbook, the teacher receives a me-
thodical set, which contains a method-
ical system of teaching the subject (in-
tegrated course), a set of study cards, 

13 Key com-
petencies 
and cross-
cutting skills 
are listed in 
Article 12 of 
the Law of 
Ukraine «On 
Education».

14 More about 
typical 
educational 
programs, 
curricula, 
and study 
plans:

15 More about  
the model  
of content in  
upper 
secondary 
education.

16 More about  
assessment  
in  the New 
Ukrainian  
School
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tables, tests for students. A part of the 
educational resources teachers and 
students receive in electronic form. 
Teachers have access to services for 
creating electronic educational re-
sources, creating their own curricula, 
creating and monitoring the individual 
educational trajectory of students.

Students of the upper secondary 
school of academic orientation have 
an opportunity to enroll in certain 
classes and gain credits that are later 
convertible at the higher education in-
stitutions.

The teaching  
profession  
attracts  
the best
The Ministry of Education and Science 
approves the standards of higher edu-
cation in the specialty 014 “Secondary 
Education” on the basis of the teach-
er’s professional standard. Higher 
education institutions (hereinafter 
- HEIs) make changes to the existing 
educational programs: introduce new 
competence-based content of peda-
gogical education. There is a state 
funded program in which universities 
participate on a competitive basis. 
The winners, “pilot universities”, use 
the funds to test new approaches and 
technologies in the educational pro-

cess, improve the skills of its research 
and teaching staff, equip classrooms 
(purchase methodological, educa-
tional and software, subjects, materi-
als and equipment), and create digital 
learning environment. Teachers of 
“pilot universities” spread the gained 
experience, join the training of col-
leagues from other institutions, pro-
vide support to colleagues in piloting 
new practices.

The state supports universities that 
train teachers in broad interdisci-
plinary specialties. The practical part 
of the training of future teachers is 
at least 30% of the total educational 
program. During the internship, tal-
ented teachers are involved in men-
toring students who master modern 
approaches to learning. Students in 
the classroom learn to use the pro-
fessional standard as a tool to build an 
individual trajectory of professional 
development. The role of non-formal 
education is growing, internship pro-
grams are in place. The HEIs recognize 
the learning outcomes that future 
teachers receive from non-formal ed-
ucation providers.

Young people are attracted to the 
profession through a system of men-
toring, trust in teachers, strengthen-
ing autonomy, cultivating the spirit of 
creative search. After the first em-
ployment, young people remain in the 
profession. During the first year of 

Students of the upper secondary 
school of academic orientation 
have an opportunity to enroll  
in certain classes and gain credits 
that are later convertible at the 
higher education institutions.

18



An integral part of teacher 
training is social and  
emotional learning, integrity,  
non-discrimination, and  
pedagogy of partnership.

work, a young teacher is assisted by 
experienced teachers-mentors. They 
support, provide feedback on teach-
ing practices, share experience.

HEIs develop training programs for 
school managers based on the profes-
sional standard of a principal. Special-
ists who want to work as school prin-
cipals undergo relevant training in 
the universities and receive diplomas. 
Heads of schools undergo advanced 
training, which involves the develop-
ment of competencies defined by the 
professional standard of the principal. 
For the first time, fixed-term employ-
ment contracts are concluded with 
the newly appointed school principals. 
During the first year, a mentor accom-
panies the principal’s work. The pool 
of mentors is formed of representa-
tives of professional communities. At 
the end of the first year, school princi-
pals are certified, based on indicators 
from various stakeholders (teachers, 
parents, student government, com-
munity). A fixed-term employment 
contract is concluded with the princi-
pals for six years, subject to success-
ful certification.

An integral part of teacher training is 
social and emotional learning, integri-
ty, non-discrimination, and pedagogy 
of partnership. Teachers are taught 
to cooperate constructively, provide 
feedback, empathetically support stu-
dents, and respond ethically to prob-
lematic situations.

Teachers and principals are united 
in self-sufficient professional com-
munities that support and help its 
members to grow. The principals 
and teachers work in teams to define 
common goals. They work jointly to 
help students realize themselves in 
the 21st century. The format of inter-
action is changing: trusting relation-
ships are being established, children 
are not afraid to make mistakes. Part-
nerships are taking root in schools. 
There are effective school teams, in 
which at the initial stage of implemen-
tation of the educational standard the 
leaders are primary school teachers, 
regional coaches, and supervisors. 
There is a transition from a communi-
ty of subject teachers to a community 
of teachers united by common goals. 
This community meets every week to 
plan joint work on the formation of key 
competencies of students, to discuss 
the points on which we need to focus 
more. A new culture of open lessons 
and feedback is emerging: teach-
ers learn from each other, co-teach, 
communicate a lot with each other 
on the ground, support each other 
in everyday activities, discuss new 
practices, share experiences. If nec-
essary, schools invite supervisors to 
work with the entire teaching staff/in-
dividual teachers to help develop the 
school culture.

There is a developed network of 
professional development centers 
(PDCs). PDCs are becoming unify-
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ing platforms for the creation of 
teachers’ professional communities, 
in which new ideas and methods are 
disseminated, mutual assistance and 
mutual learning prevail. Teachers 
jointly discuss the results of apply-
ing new techniques that they have 
mastered while improving their skills. 
Counselors and psychologists help 
principals and teachers to self-assess 
competencies according to profes-
sional standards, identify those that 
need to be developed, and build an 
individual strategy for professional 
growth (choose a training program, 
training, etc.). The PDCs are used by 
the training providers who develop 
and update their programs based 
on information about the needs and 
requests of teachers. PDCs are fi-
nanced from the state subvention.

Teachers are motivated to develop 
professionally and improve their skills 
throughout their careers. Providers 
are guided by the professional stan-
dards of teachers and school leaders 
when developing in-service training 
programs. Regional in-service teach-
er training institutes implement state 
policy in the field of education and are 
the main providers of teacher training 
for the implementation of new state 
standards. To train primary and sec-
ondary school teachers, online cours-
es have been created, which teachers 
can take at a convenient pace. Online 
training is accompanied by offline 
classes with a team of trainers trained 
among the ITTIs specialists.

Effective mechanisms for motivating 
educators to professional develop-
ment are used. Teachers are certi-
fied according to the new professional 
standard only three years after its 
approval. This time is needed so that 
teachers can improve their skills and 
develop the competencies defined by 
the professional standard.

An expert environment is being creat-
ed among teachers. To be able to per-
form new roles (supervisor, mentor, 
coach), teachers are certified.

Teachers receive high salaries, which 
reflects their qualifications and work-
load.

The remuneration system has been 
changed. Teachers-mentors are pro-
vided with a surcharge of up to 20% of 
the salary.

Modern network 
of schools
Effective network of schools provides 
equal access to quality education at all 
levels. Differences in the quality of ed-
ucation in different regions are mini-
mized.

Budget money is used efficiently. The 
formula of the educational subven-
tion allows all regions to make capital 
investments in the development of a 
new network, as well as in the logisti-
cal and educational support of hub 
schools and lyceums.

Teachers receive  
high salaries, which  
reflects their qualifications  
and workload.
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The network of specialized lyceums 
is formed according to clear and 
transparent criteria that ensure  
high quality and accessibility for all 
students, including from rural areas.

There is a formula for the distribu-
tion of the educational subvention, 
which does not reduce its volume due 
to changes in the school network. The 
founders are interested in forming ef-
fective school networks. The reduc-
tion in the number of schools and in-
crease in the number of classes due to 
optimization do not lead to a reduction 
in the educational subvention.

The state and local communities pro-
vide all the necessary infrastructure 
for quality, comfortable and safe edu-
cation in primary, basic and upper sec-
ondary schools. The network of special-
ized lyceums is formed according to 
clear and transparent criteria that en-
sure high quality and accessibility for all 
students, including from rural areas17.

The pedestrian accessibility area has 
been reduced from 3 to 2 kilometers. 
Children get to the hub schools in safe 
school buses, which are regularly in-
spected and repaired. There are enough 
buses so that children do not spend a lot 
of time on the road, waiting for buses or 
classes. The roads that take students to 
school have been repaired and do not 
pose a risk to children’s safety.

The possibility of schools co-founding  
is widely used, especially when creat-
ing a network of lyceums. This allows 
to use financial resources efficiently.

The potential of networked education 
is widely used, provided by the Law of 

Ukraine “On Education” and the Regu-
lations on the institutional form of 
general secondary education , which 
entered into force on June 14, 2019.

The network ensures compliance of 
architectural and sanitary norms with 
the age characteristics of students. 
Basic and primary schools do not 
function in the structure of lyceums 
(except for the scientific ones). As an 
exception, upper secondary schools in 
rural areas can use the material, tech-
nical and educational base of existing 
hub schools, in which significant funds 
have already been invested.

The formula of the educational sub-
vention provides an increase in sala-
ries for teachers who work in basic 
and upper secondary schools.

Inclusive  
learning is put  
into practice
An inclusive safe educational environ-
ment is organized at all levels of educa-
tion, meets the special educational needs 
of students, promotes social inclusion and 
well-being of adolescents and adults with 
special educational needs in the commu-
nity, and prevents physical and/or moral 
harm to students, including physical and/
or psychological violence, discrimination 
on any grounds.

17 More about 
the criteria and 
approaches 
to forming a 
network of up-
per secondary 
schools

18 Order of MoES 
as of  23 April 
2019 «On Ap-
proval of the 
Regulations on 
Institutional and 
Dual Forms of 
comprehensive 
general second-
ary education»
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All children and adolescents who 
live in the local community have an 
opportunity to study with their peers, 
grow up in an atmosphere of diversity, 
non-discrimination and values towards 
themselves and others.

All children and adolescents who live in 
the local community have an opportu-
nity to study with their peers, grow up 
in an atmosphere of diversity, non-dis-
crimination and values towards them-
selves and others. The number of chil-
dren with special educational needs 
who study in an inclusive form is grow-
ing. The percentage of such students 
in special schools is decreasing.

There are logically combined and person-
ality-oriented programs, plans, approach-
es to assessing the academic achieve-
ments of students with special educational 
needs, there are properly trained teach-
ers, and the educational environment of 
schools is properly organized.

Teachers value diversity and see it as 
a resource and asset for education 
and educators. Teachers focus on the 
needs of students and support each 
student. Teachers working in inclusive 
education schools receive the neces-
sary methodological support from the 
IRCs specialists, specialists of special 
educational institutions and form high 
quality and effective teams of psycho-
logical and pedagogical support to stu-
dents with special educational needs.

Parents of children with special edu-
cational needs receive support from 
the IRC specialists, which allows them 
to prepare their children for inclusive 
education. In the context of inclusive 
education, parents cooperate with 

teachers and receive expert pedagog-
ical support from them in teaching 
their children.

The field  
of education  
is digitized 
All participants of the education sys-
tem are united under a single digital 
system that provides access to edu-
cational resources and services, pro-
vides them with remote exchange of 
information and cooperation19.

The education system makes it pos-
sible to form the digital competence 
of all students at a level sufficient to 
solve practical problems and come up 
with solutions in the digital society.

All schools are fully equipped with 
modern ICT equipment, broadband 
Internet connection. Schools are inte-
grated into the  educational e-space 
of Ukraine and the international scien-
tific and educational space, including 
with the help of digital technologies. 
A single information system provides 
effective management of the quality 
of educational activities, helps to ob-
tain reliable data on the state of the 
education system and make manage-
ment decisions based on them. Mod-
ern electronic educational resources 
available via the Internet are widely 
used in the educational process.

19 A diagram 
describing the 
participants, 
infrastructure 
and resour ces 
of digitali-
zation of 
education
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Education managers receive 
objective data on the quality 
of education, make effective 
decisions based on it.

Digital competence is a necessary com-
ponent of pedagogical mastery. At the 
same time, it covers not only the ability 
to use certain digital tools or resources, 
but also to integrate them into their own 
teaching methods, to process analytical 
data generated by digital platforms.

There is a network of electronic librar-
ies and resource centers, online plat-
forms that provide informational and 
methodological support to the educa-
tional process.

Thanks to digital technologies, chil-
dren with special educational needs 
have the conditions to receive a full 
education, social adaptation and re-
habilitation. There is a remote system 
for identifying gifted students and 
working with them. Talented children 
have an opportunity to communicate 
with leading experts and scientists 
through electronic means.

The quality 
assessment 
system allows to 
make effective 
decisions
The system of evaluating the quality of 
education provides for improvement 
of educational outcomes and educa-
tional activities20.

Detailed information on academic per-
formance is collected systematically 
into a single database. This is based 

on standardized approaches, proce-
dures and tools for conducting final 
assessments at key stages of general 
secondary education. Formative as-
sessment is also taken into account.

Education managers receive objective 
data on the quality of education, make 
effective decisions based on it. This al-
lows them to respond quickly to prob-
lems at all levels of school education.

Education policy is designed and im-
plemented on the basis of objective 
and reliable information on the quality 
of education at all levels, which is col-
lected regularly.

There is a dynamic and complemen-
tary system of research monitoring. 
Ukraine regularly participates in in-
ternational monitoring studies, which 
allows it to assess the quality of do-
mestic education against the quality 
of education systems in other coun-
tries. National monitoring studies are 
conducted, which provide an oppor-
tunity to obtain up-to-date informa-
tion on the quality of education at the 
national level. At the same time, local 
monitoring studies provide an oppor-
tunity to study specific issues of edu-
cation quality.

The infrastructure for conducting na-
tional, local and international comput-
er-based monitoring assessments has 
been created, which allows to abandon 
expensive and complex assessments 
in paper format (network of examina-
tion centers).21

20 More about 
the difference 
between  
the two

21 More about 
creating a 
network of 
examination 
centers
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